Recent researches on the subject of education, the process of educational modifications, educational autonomy and school effectiveness, prove that the great importance of multicultural education in Israel, for the State of Israel is a mix of ethnic heterogeneity with varied national groups and religious beliefs and cultures, which take an active part in developing dialogue and mutual acceptance of the "other", assuming that there is no "monopoly" on the truth (Gladi, 2009) [1], namely, the State's majority does not control the minority's educational processes. The current research focuses on the unique legacy of the Druze. The aim of the research is to identify the teachers' attitudes towards the subject of the Druze heritage and multiculturalism in the Druze school system. The research question is how multiculturalism program embedded in the Druze education system. For this purpose, 5 teachers who teach the subject of Heritage were interviewed. The findings indicate that the subject of Heritage is a dual tool that enables implementing the curricula under certain circumstances. In the past, the subject was aimed to develop the new "Israeli Druze identity", while at the present, it is aimed to elaborate multiculturalism in school. In addition, at the period of globalization and the massive media, the subject of heritage is balance and braking method for Druze youngsters, in order to strengthen their relations to the Druze values and beliefs.
Introduction
The State of Israel is a multicultural country, and the Druze Community is part of its "human mosaic". The status of the community is unique, on the one hand its origin is part of the Arab minority, on the other hand, the Druze serve in the IDF and take an active part in the State's life, thus, the army service enable them to integrate in the Israeli-Jewish society.
The Multiculturalism discipline embraces multiplicity of cultures and cultural differences, cultivating mutual respect, equality and balance between the varied groups and cultures. In this manner, the uniqueness of each group is stored, and at the same time, interacts and affects each other.
Today, education towards multiculturalism has greatly increased, for the world has become more dynamic and greatly modifies, as a result, multiculturalism enables to enhance a person's capacity and uniqueness towards cooperation, assuming that common traits would overcome differences and lead eventually to greater results. In addition, multiculturalism enables people to become self-fulfilled while maximum contributing to one's environment. Thus, people live by the order of the day and adjust themselves by its conditions. The Druze community in Israel is a good example; its common interest with the Jewish community is the State's defense and secure, this is the reason why they serve in the Israeli Army.
The aim of the study is to locate the teachers' attitude towards the subject of multiculturalism in the Druze Education System. The research question is how multicultural programs embedded in the Druze education.
Review What Is Multiculturalism?
Before we examine the issue of multiculturalism, we are required to understand the concept of culture and its meaning. (Shemer, 2009) [2] describes culture in its common fundamental definition, a group of people who share common aspects of values, traditions, norms, behavior and mentality. Usually, people tend to attribute the term to ethnic traditional aspect resulting in people's origin.
Furthermore, culture should be related to varied different groups by age, nationality, gender, religion, etc. People of these groups share common characteristics, which are solely unique to their group. (Taylor, 1994) [3] argues that, a person needs to have an identity and mutual recognition. He examines historically the period before the French Revolution and claims that society was made of social classes, the European person (or nor European) was born into a certain status and usually remains in this class until one's death. In this situation, a person accepted one's status, wither one is superior or inferior to the other, an element which had contribute to one's sense of secure and stability. The French Revolution, and the Industrial Revolution, had led to changes in social mobility that mainly nurtured and undermined one's self-confidence, for if had become possible to climb the social ladder, yet it also meant that one could be dragged down very quickly.
Gretz (1960 ( , in: (Sharon, 2004 [4] ) indicates that multiplicity of definitions only construct ambiguity. Out of all proposed explanations, the research sug- 2) Culture is a theory of anthropologist aimed to examine the manner a group of people actually behave.
3) Culture is a mechanism for determining normative standards of behavior. (Sever, 2001 ) [6] . As for the second aspect of ideology, by Sever's definition (2001) [6] , it is required first to observe society's attitude towards the existence of cultural diversity and the manner of coping with it. The third aspect of structure requires examining the division of power and resources between the various cultural groups (Sever, 2001 ) [6] . In light of this definition, there are six models for managing multiculturalism and diversity in different societies (Sever, 2001 ) [6] :
1) The model of Segregation-when one group considers itself better or superior and acts in accordance, by creating physical and racial segregation to preserve its superiority.
2) The model of Assimilation-known also as the "Melting Pot". This requires all immigrant-cultures to renounce their origin and assimilate the new dominant group.
3) Transitory Pluralism-a model which apparently provides tolerance towards other cultures, for it does not require immediate assimilation and does for it recognizes the importance and contribution of mutual reference in creating of wide common life for all ethnic groups (ibid.).
The six models can be classified into two main categories of "isolating models" which characterized by hierarchy and asymmetry as in models 1 to 4, and "integrating models", which are characterized by equality and symmetry between cultures and groups associated as in models 5 and 6 (Sever, 2001 ).
The Druze Education System
This section presents the common attitudes of the period of the establishment of [7] . The friction and the deterioration of relations between Druze and Jews (even though it of low percentages) had greatly worried the Government.
As a result, the Government established two committees (Ben Dor Committee & Shekhterman Committee) to examine the events and to restore the "blood pact" once again. Thus, the raising of ethnic consciousness was needed. In order to realize this goal, the Druze education was separated from the Arab one and special curriculum were designed (Al-Qasim, 1976) [7] . 
The Druze Heritage at the Beginning

A New Druze Heritage Curriculum
The new curriculum is based on accumulated teaching experience of 25 years of the Druze heritage (Faraj Falah 2016) [16] . The new plan needed to address up-dated educational approaches in addition to pedagogic ideology of the Druze heritage. This was emphasized by a desire to preserve the cultural heritage, the values and the uniqueness of the Druze community, and on the other hand, the need to meet the changes the Druze society has experienced over the past two decades, due to processes of secularization and modernization that characterize the western world in general, as part of the globalization, a world in which students are continuously exposed to the Media, contents and messages whether it is by newspaper, TV, the Internet and Web, in addition to cultivation of the Druze identity and loyalty to the State of Israel and to democracy (Ministry of Education, 2013) [15] .
According to the Ministry of Education (2013) [15] , the aim of the new curriculum is "to develop conscious and deep affinity to the Druze identity, heritage and Arabic language, as part of its culture and identity. Students will absorb the norms, behavior and values of the Druze religion, which are the solid foundation of Druze heritage, and at the same time, will be able to balance between these norms and the western modern ones of 2) The program is intended to be a tool for teachers' efforts to develop and assess processes, hence, unlike the former program, the contents designed all ages and followed by examples of proper educational activities and specifications for each studied subject, in addition to its general goals.
3) The latest plan is more extensive, both in terms of contents and pedagogic conceptions.
4) The program has been expanded for all ages between the ages of 6 years old to 18 years old. Furthermore, it expands the units of the Matriculation Exam to 5 units instead of the 2 mandatory units of.
Methodology
The Research Method
The current study is about the unique subject of the Druze heritage. The aim of 
The Study Objects
The research includes interviewing of 5 teachers who teach the subject of Heritage. Below is Table 1 of the interviewees' demographic data (the names are fake).
Research Tools
The common qualitative paradigm includes a varied use of research tools (interview, focus group, observation, observation, brainstorming, etc.). The researcher selects the tools in accordance to the research questions and issues (Shkedi, 2011 ) [17] , in this case, interviewing was chosen as the most suiting method tool.
The interview is Semi-structured, a method of data collection which demand 
The Research Process
I had a prior acquaintance with the study participants; I applied them to participate in the study, explaining the research purpose. After receiving their consent, we set the time and place to make the interview; they all preferred to conduct the interview in their home. 
Findings
The findings are based on five teachers' interviews, teachers who teach the subject in middle school and high school.
The interviews raise several issues, such as, the differences between teaching the subject in its former draft and in its new one. Another issue is educating towards multiculturalism in Druze schools. The participants refer to several issues,
for example, what is multiculturalism and whether it exists in the State of Israel, how does it emphasized in the curriculum, and how to measure success of the program.
The data were reduced into some categories by subject, and were coded, in order to simplify the process. At the end of the process, the interviews were clearly divided into three themes, each theme included the following categories:
1) The uniqueness of the subject of Heritage-consists of two categories:
the old program and the new one, and the uniqueness of the subject.
2) Multiculturalism-includes three categories: multiculturalism in the Druze curriculum, its relation to the subject of Heritage, and multiculturalism in daily life.
The Uniqueness of the Subject of Heritage
1) The former heritage curriculum-There is a consensus among the teachers-participants that the old curriculum is irrelevant to the 21st century, for it mainly focuses on reinforcing the Druze identity apart from the Arab one, and in relation to the "Blood Alliance" with the Jews. For example, Nahad describes "The old program was designed in advance to support Government's policy, which its main concern was to supports the Druze distinction from the Arab one and to strengthen the relations with the Jews". He adds "The existence of such program was in itself important, for this field was not existed before, thus, it is important that our Youngers would recognize the Druze religious as much as our religion allows". Athman describes that "In the past, subjects in the favorite of the Governments were taught… this was proven to gain stability between the different communities and the State." Furthermore "It was necessary to create it properly... The Community was divided between being part of the Arab minority, and the great numbers of Youngers joining the IDF for economic reasons of being poor…" He also emphasizes that "It was necessary to build the Israeli-Druze identity in order to maintain the Druze identity, for the younger generation already begun to adjust to the Jew Israeli society and the State's institutes, adopting the western culture far from their own heritage. Thus, the build of a 'hybrids' identity of Arab-Israeli ones was necessary to the Druze development of identity". Ghada says "Back in the 1970s, the authorities allowed the Druze who had connections with the Government to build a new identity, as long as they would remain loyal to the State and Government. Thus, the heritage subject in its former structure was immediate and appropriate under the circumstances". Magda 3) The uniqueness of the heritage study program: The interviewees agree that this field was a necessity at the beginning of the independent Druze education in the 70s as it is today, furthermore, the interviewees agree that the Druze identity is already embedded well after approximately 70 years, an element which requires less focusing on the identity and more on the issue of multiculturalism and tolerance towards the 'other', as Nahad describes "… In the 1970s, it was necessary to develop a curriculum that highlights the differences between and the maintenance of the Druze tradition; this is the subject's uniqueness".
Magda believes that "I support teaching the subject, for it is irreplaceable, it enables conveying many issues that would prepare Druze children to the 21st 
A Summary
The aim of the study is to examine teachers' perception of the subjects of heritage and multiculturalism in the Druze school education. The research question is how multicultural programs are embedded in the Druze education.
According to the interviewees, two themes are raised, each theme has five categories. These are the main findings:
The first theme is the distinctiveness of the subject of heritage. There is consensus among the interviewees that the former program is irrelevant to the 21st century's reality. According to them, the former program is aimed to strengthen the Druze identity apart from the Arab in the course of emphasizing the "blood alliance" between the Druze and the Jews. Eden and others (1985), Tzarzur (1981) [13] argued that the purpose of this study subject is to reconstruct a new identity for the Druze apart from the Arab one and strengthening the relations with the State and the Jewish community.
The second category is the new version of Heritage Studies; the teachers-interviewees agree that it meets the needs of the young generation in the 21st century. The innovative program enables implementation of various teaching methods. Some of the interviewees still disapprove of the contents, for they feel that they are biased in favor of the Government, a tendency which should be stopped. The objectives of the new program are to create a continuity of the old one's targets with the addition of two aspect of Druze philosophy and the development of the Druze community. In addition, the program has been expanded and destined to all ages from the first and second grade to higher grades in high school. It also allows intensive study as it has become an elective course of 5 units' matriculation exam, instead of 2 units' compulsory subject. Furthermore, the program is updated, both in terms of contents and pedagogical concepts (Ministry of Education, 2013) [15] .
The third category approves that the program is necessary at the beginning of the Druze education system in the 1970s and is still needed today. These days, the program should undergo some changes, in terms less focusing on a con-DOI: 10.4236/jss.2018.61019 270 Open Journal of Social Sciences struction of the Druze identity and more on multiculturalism and knowing of the "others". This finding supports the hypothesis that the heritage subject has dual uniqueness in both periods is correct, in the first period it serves to construct the new "Druze Israeli identity", and fifty years later, to learn multiculturalism and the acceptance of "others" and less about the identity.
The second theme of multiculturalism, it is found that education towards multiculturalism is important, yet, not embedded in the Druze schools appro- To sum up, it is apparent that the Subject of Heritage is a dual tool that enables implementation of the curriculum appropriately under all circumstances. In the past, it was necessary to construct the new Israeli Druze identity, today it is necessary to highlight multiculturalism. In addition, in the present age of globalization and massive media, the Heritage study-Subject is a system of balance and braking for Druze youngsters, to tie and maintain their relations with the Druze values and tradition.
It is recommended to conduct further research with greater number of interviewees to support these findings.
